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Editor's Notes

The Four Streams
of Multicultural

Environmental
Education

by Running-Grass

ou are holding a powerful tool in your hands. It's
Y avehiclefor voices, alink in achain, acounter-
narrative, an exposé, asourceof inspiration and
thereforeof hope; itisaso acontinuingsign of the birth of
new perspectives and valuesand a new field of theory and
practice within environmental education: multicultural
environmental education.

Multicultural environmental educationis not merely
environmental education with multicultural populations or
"audiences” nor is it "'urban environmental education with
multicultural populations.” It israther avery new kind of
environmental education, where content isinfluenced by and
taught from multiple cultural perspectives.|t is conscious of
itsown cultural perspectivesand of thefunctionthat it hasin
theworld and in thelives of diversestudentsand communi-
ties. As the nation's schoolroomsand communitiesbecome
more diverse and va ue their diversity, environmental educa-
tion must evolve as it encountersnew cultural realitiesin
specificcommunity contexts.

FOUR STREAMSOF
MULTICULTURAL ENVIRONMENTAL EDUCATION:

In asense, multicultural environmental educationis a
broad and diverse valley into which flow ideas and influences
from four great mountain ranges: environmental education,
multicultural education, critical pedagogy and environmental
justice. The meeting of theseideas and influencesis creating
an environmental education for a culturaly diverse and
interdependent planet — amulticultural environmental
education.

On perhapsits most basiclevel, this
new field draws from acontemporary
social movement, environmental justice,
and three educational fields —
multicultural education, environmental
education and critical pedagogy.
Multicultural education was heavily
influenced by the Civil Rights move-
ment and is afield committed to educate
and prepare al students successfully for

cultural
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It is rather a very new kind

of environmental education,
where content is influenced

by and taught from multiple

perspectives.

anincreasingly diverse — and frequently conflict-filled—
world. Environmental education, strongly influenced at its
inception by the environmental movement, containsthe
powerful insight that we al need the informationand values
which help us takeresponsibility through our actionsfor the
oneand only planet we share.

The environmental justice movement is the continuationof
anumber of powerful social movementsand thearticulation
and political practiceof a*' people of color environmental
agenda." Specificaly, even asit supersedescategoriesof
ethnicity and class, it approaches a visionary reformulationof
what environmentalismand environmental quality isand can
be. It likewisechallenges us to reformul ate what we think
environmental educationis and can be. It isin communities of
color around the country struggling for environmental justice,
that new and innovative forms of multicultural environmental
education are devel oping and making a positive differencefor
environmental quality.

Critical pedagogy contributes a powerful analysiswhich
locatesthe process of education and teachingin the context of
socia structuresand the forces which restrict or releasethe
human capacity for democratic freedom. Environmental
educatorsneed it for the analytical context it providesand the
power of teacher introspectionwhichit informs.

Thisjointissue of Race, Poverty and Environment and the
Journal of Culture, Ecology and Community capturessome of
this reformulationand challenge to the traditional, or main-
stream, discourseon environmental education. Environmental
justice activistsmay find thisissue unusual in that political
organizingis not highlighted to the extent which they may be
accustomed. In fact, somereferencesto
environmental justice may seem
elementary. But activistswill appreciate
the variety of innovations and depth of
thinking which educators are giving to
ideas from activists and the contact with
diverse children from disproportionately
impacted communities.

Educators, for their part, will find
themselves challenged, at timesuncom-
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fortably so, but heartened and excited at
the potential of our work to makea
difference not only for theindividual
student in the classroom but for the
citizen-studentin the community.

There are many themes and sub-
themes running through this issue: the
emerging dialogue between environ-
mental education and environmental
justice; the experimental attempts of
environmental educators to authenti-
caly work at the community level; and
others. But one of the most significant
themesis the integrative dynamic of
culture, ecology and community that is
evidentin each article. Thisdynamicis
thefoundation for a new paradigmfor
environmental education. Educatorsand
activistsat the grassroots level in
communitiesaround the country are
cregting it. Here are some of their
feelings, fears, hopes, struggles,
successesand stories.

It is in communities of
color around the country
that innovative forms of
multicultural environmental
education are making a
positive difference for
environmental quality.

This Journal can beusedina
number of ways. Environmental studies
programs can useit for coursereaders.
Environmental education programscan
useit for training purposes by having
staff read and discuss articles. Class-
room teachers can useit for practical
ideasfor their students. Activists can
useit for networking purposes. Makeit
a part of ,your work and let us know of
its usefulness and meaning to you.

Wethank the Urban Habitat
Program, specifically Carl Anthony,
Hannah Creighton, Munsun Park,
Cameron Yee and Arnoldo Garcia, and
Luke Cole at CaliforniaRural Legal
Assistance Foundationfor making it
possibleto do ajoint issueof our
Journals. Specia thanksto Lisa
Bertoldi, for her thorough planning and
commitment to acting as ThreeCircles
Managing Editor, and to LisaPhillipe,
for her early interest in this project. We
are grateful to al the authorsand artists
who generously contributed their work.
Lastly, we thank all those educatorsand
activistswho care enough about the
issuesto read and circulate this volume
throughout their communities.

Running-Grass is the Executive
Director of the Three Circles Center for
Multicultural Environmental Education
and a long time educator and activist
for environmental and social justice.
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hree Circles Center is a non-profit organization whose purposeis to introduce, encourage and

cultivate multicultural and environmental justice perspectivesand valuesin environmental and

outdoor education, recreation and interpretation. We are dedicated to assisting environmental educa-
torsand their programsin making a successful transition to a multicultural society based on social justice and

sustainability.

Within the environmental justice movement, Three Circles Center assistsgrassroots organizationsin utilizing
environmental education to further the conditions of environmental justice. To these ends, we areinvolved in
numerous multicultural and environmental justice curriculum projectsand consult with programs, schools and
community groups on intercultural communication, staff development, program design, evaluation and community
outreach and liaison. Three Circles Center conducts workshops nationally to environmental educators and teachers
and publishes the Journal of Culture, Ecology and Community, An Environmental Education Review.

For further information about our programs, consulting, Journal and/or memberships, please contact us at 415/
561-6580, or e-mail us at: circlecenter@igc.apc.org.Three Circles Center islocated in the Thoreau Center for
Sustainability in the Presidioin San Francisco. Our mailing addressis Three Circles Center, P.O. Box 1946,

Sausalito, CA 94965. 01996.
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Making Multicultural

Environmental Education a

by DorcetaE. Taylor

be to draw on the experiences, perceptions, cultural

backgrounds, and interests of studentsto createa
nurturing learning environment. Oneof thefirst stepsin any
attempt to teach environmental education should be to identify
and work with what isfamiliar to the students, to stimulate
curiosity and provide afoundation on which they can explore
lessfamiliar or more complicated issues, themesand settings.
Any attempt to teach environmental education without
incorporating the students' experienceswill fail to be interest-
ing or relevant to many of them. Learning occurswhen
students make connectionsbetween what is taught in the
classroom and what happensin their daily lives outsideof
school. A multicultural approach to environmental education
can bridgethe gap between classroom and out-of-school
learning. Studentslearn agreat deal from their immediate
environments; consegquently, an educational program that
forces them to disconnect themselvesfrom that environment
will fail. Environmental education should be taught by starting
with the students' experiences,interestsand the cultural and
environmental referencesthey have around them, then later
investigatingother typesof environmentsand experiences.

T he ultimategoal of environmental education should

DEFINING ENVIRONMENTAL EDUCATION

Environmental education has been consistently defined in
away that stressesresponsibleenvironmenta behavior asa
magjor goal. Such behavior has been defined asindividual or
group behavior whichisaimed at understanding environmen-
tal issues and seeking solutions to environmental problems.'
Wals, Beringer and Stapp posit a multicultural, action-oriented
environmental education approach that encourages students
and teachersto participatemorefully in the planning, imple-
mentation, and evaluation of educationa activities aimed at
resolving environmental issuesidentified by the learners.?
What isconsidered to be an " environmental issue™ is depen-
dent on the perceptionsand experiences of the learner as well
ason the context in which education occurs. Given that the
educational activitiesare aimed at resolving environmental
issues, studentsand teachers actively seek to improve thelocal
biophysical and/or social environment
while engaged in an interdisciplinary
learning process.

Some have been critical of theway in  yojce and
which environmental education has been
defined, approached and taught. For
instance, Cantrill and Hungerford and
Volk found the thrust of environmental
education messagesto be primarily
ecological.’ Cantrill arguesthat environ-
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middle-class, packaged and

transmitted to other races
and social classes.
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mental education must include a social and political dimen-
sion. It is the expansion of the ecological message, inclusion

of students perceptionsand experiences, and inclusion of the
social, economic and political dimensionsof the educationin a
multicultural setting that hel ps studentsto learn.

THE EVOLUTION OF ENVIRONMENTAL EDUCATION

Arising from the apolitical practiceof nature study,
environmental education has been taught from a very limited
perspective. It was the formulation, voice and vision of the
white middle-class packaged and transmitted to other races
and social classes. More often than not, other cultures and
perspectives have been excluded, or played margina or
insignificant roles. This being the case, studentsaf color or
poor students wanting to learn about the environment have had
to divorcethemselvesfrom their surroundingsand familiar
experiencesto do so. This modd, like other modelsof cultural
adaptation and learning, isethnocentric and assimilationist.*
Studentsmust either adapt toiit or fall by the wayside.

Thisculturally imperidist, assimilationistmode is very
limited. It works well to get many white, middle-classstudents
interestedin environmental issues, but it fails to attract other
students.

Theroot of the problemliesin the way in which “environ-
ment"' has been defined. The definition of environment isstill
heavily influenced by the transcendentalismand Romanticism
of the mid to late 1800s. Through the writings, politicsand
experiencesof such well-known environmentalistsand
outdoor enthusiasts as Ralph Waldo Emerson, Henry David
Thoreau and John Muir, environment came to mean the wild
and rugged outdoors, wild animals, places of unusua beauty,
designated wilderness parks and forests and the ecosystems
that sustain them. Environment and environmentalismwas
defined as the antithesis to urban life, the answer, the antidote
for that waswrong with civilization, industrialization,urban-
ization, resource exploitation, and environmental degradation.’

As conceptualized, there was no considerationof race,
class, gender, socia inequality,or social justicein theenviron-
mental debates or in attemptsto educate people about the
environment. Until recently, such ideas
were nonexistent or played alimitedrole
in discussionsof environmentor in
environmental education. However, one
aspect of raceand social classreceived
attention in academic and environmental
circles— research on racial and class
differencesin perceptionand support for
the environment. Interestingly, this body
of research helped to propagatethe notion
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that poor people, African Americans
and other people of color wereless
concerned about the environment and
lesslikely to mobilize around environ-
mental issues than middle and upper-
classwhites. Concernfor the environ-
ment was linked with participationin
environmental organi zations, events,
education programs, and subscriptions
to environmental magazines.® There was
little seriousdiscussion of thefact that
the poor can't afford to join these clubs,
can't afford the cost of visiting faraway,
wild places, but are aware that the urban
and poor rura areas wherethey live
receivescant attentionin environmental
debates. There was also very little
discussionof the way in which interest,
concernor knowledgeis measured and
what biasesfaulty measurement can add
to theresults.

One consequenceof those one-sided
theoretical discussionswas that the
actionsof the well-to-do who joined
hunting, fishing, hiking, mountaineer-
ing, bird watching and other environ-
mental clubs and societies, were
legitimized. Environmentalistswere
willing to believethat if the environ-
mental movement (and its workforce)
and environmental education classesare
predominantly white and if environ-
mental conditionsare worsein commu-
nitiesof color, its because peopl e of
color are not interested in or concerned
about theenvironment. There waslittle
critical self-analysisto identify and
understand the root causes of patterns
and problems.

Issuesof racial and social inequality
did not becomea part of theenviron-
mental dialogue or environmental
education process until scholarsand
grassrootsactivistsof color pushedto
make theseissues part of theresearch,
policy, and activist agenda. This
activism has helped to fuel the growth
of the environmental justice movement
and hasled to the questioning of
treditional definitionsof environment,
environmental issues, and environmen-
tal education. This work has also
challenged the narrow framework of
mainstream environmental discourse.
Environmental justice activistshave
inserted issuesof power, domination,
racism, discrimination, distribution of
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risksand benefits, inequality and justice
into the debate, agenda and education
process.

Theincreased activism and scholar-
ship of peopleof color around environ-
mental justiceissues coincided with a
marked increasein the number of people
callingfor multicultural environmental
education. These peoplefelt it wastime
for environmental education cumcula
that would attempt to teach a greater
number of studentsfrom awider range
of backgrounds. Despite thiscall for
multicultural environmental education,
many environmental educators have
refrained from making critical analyses
of theroleof race, socia class, socia

. ______________________________________________|]

One aspect of race and
class received attention in
academic circles —
research on differences in
perception and support for
the environment.

and political inequality, unegual enviro-
nmental outcomes, quality of life,
opportunities, life experiences and the
effect these have on the environmental
movement and environmentalism.

REDEFINING THE ENVIRONMENT
The environmental movement,

environmentalism, and the teaching and
conceptualizationof environmental
educationare at acritical crossroads.
Although the mainstream environmental
movement and environmental educators
have been dow to accept the expanded
definitionof the environment and the
issuesthat people of color deem
pertinent, people of color have managed
to changethe way in which the environ-
ment is conceptualized, the way
problemsare identified and solved, and
the content and approach to environ-
mental education. This has occurred
becausepeopleof color insist that they,
like other human beings, should be
considered apart of the environment.
People of color aso insist that their
communitiesbe included — be they
reservations, agricultural fields, urban
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centers, or therural hinterlands.

This means more than merely
mentioning urban rural poor environ-
ments. It meansincluding with the
problemsthat exist in theseenviron-
ments as part of the environmental
agenda. It meansfinding ways of
reducing the disproportionaterisks and
hazards that people of color facein
these communities, fighting the
environmental racism, discrimination,
and job blackmail to win environmental
equity and justice. It meansexamining
the politicsof siting noxious facilities
or hazardouswastesin communities
perceived to be poor and powerless. It
means halting the degradation of the
urban environment and ameliorating
other problemslike homel essness,
unemployment, drugs and crime. It
means increasing access to parks,
playgrounds, clean air, water, and
reducing health problemsarising from
chronic exposuresto toxins.

Students of color, even when they
are unfamiliar with the environmental
justice movement and with environmen-
tal activistsof color, definethe environ-
ment in the broader way espoused by
environmental justice activists. Wals,
Beringer and Stapp found that the
definitions and perceptionsof African
American Detroit eighth-graderswere
broader than the traditional conception
of environment.” As one student wrote:

Our topicis vacant houses.

Because vacant houses can be

used for rape, arson, molesting

of children, drug dedlers, etc.

The burned houses should be

tom down, built new. They make

the neighborhoodslook bad. The

neighbors can get roaches, and

rats. We plan to go to construc-

tion places and the police

station. And ask peopleto tribute

money to tear down the house.

As the above discussion indicates,
many people brought up with traditional
definitions and boundaries of environ-
ment and environmentalism are not
comfortable with the linkages of racism,
classism, sexism and environmentalism.
Some deny the existence of environ-
mental racism, prefemng to categorize
issues of homelessness, job blackmail,
disproportionate cancers and other
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illnesses, as housing, occupational and
labor issues, respectively, rather than
environmental issues. Full acceptance
of this broader perspectivewill be
reflected in areorientationof the
agenda, policies, strategies, actions, and
in the written materialsfrom main-
stream environmental organizations,
and by theincorporation of theseissues
in environmental curricula

MULTICULTURAL
ENVIRONMENTAL EDUCATION

Multicultural environmental
education has to go beyond past
attemptswhich interpreted** multicul-
tura" to mean theinclusion of afew
childrenfromdifferent racial and ethnic
groupsand marginal changesin the
curricula, whilefor the most part
continuing the dominant discourse and
continuing to represent primarily the
viewpointsof alimited sector of the
population. For education to be multi-
cultural, it hasto include a wide variety
of students and perspectivesin all
phases of planning, development,
teaching and learning. Consequently,
one hasto deal with the question of
access. Evenin the best case, accessto
environmental education programs
(especidly at the pre-collegelevel) is
limited for some students. Students of
color and poor students have even less
access. Any program that attemptsto
make environmental education multi-
cultural hasto have asamgjor thrust
increased access. That means one hasto
look at the quality of existing programs
in an effort toimprove and expand their
focus and the number of peoplethey
reach.

One hasto be concerned with other
kinds of accesstoo. Thereis the social-
psychological access discussed above.

If studentsdo not understand or relate to
the material sbeing taught, they arc not
engaged by it and can become alienated.
Another very important kind of access
isaccessto jobsin thefield, career
advancement possibilitiesand research
opportunities.Students of color face a
bleak employment and career advance-
ment futurein the environmental field.
Itisimportant for these studentsto meet
peopledf similar backgroundsand
experiencesin various positions during

various stages in their careers.

To have truly multicultural environ-
mental education, one has to expand the
venuesand locations where environ-
mental education is taught. Right now
there are probably more peopleof color
being educated about environmental
issuesin informal and non-institutional-
ized settingsthan in school rooms,
universitiesand environmental educa:
tion or naturecenters. While the tradi-
tional environmental education program
hasfailed to reach people of color either
because rel evant messages are not
delivered or because people have no
physicd or financial accessto the sites,
alternativeenvironmental education

. ___________________________________________|

Multicultural environ-
mental education has to go
beyond past attempts that
interpreted "multicultural”
to mean the inclusion of a
few children from different
ethnic groups.

programsflourish. These programs
taught in community centers, homes,
churches, union halls and the offices of
environmental justice organizations
serve to educate environmental justice
activistsand others about environmental
issues, challengesand problems.

The successof environmental
justiceactivistsin reaching people not
usudly touched by the traditional
environmental teaching offersan
important message to environmental
educators. For environmental education
to be successful in reaching a wider
variety of people(in termsof age,
gender, race, and social class), it must
be extended beyond the formal institu-
tionalized settingsthat characterizethe
venuesfor most of these programs. That
is, the content of the message and the
location of the message hasto be
expanded to meet the needs of people.
Therefore, if some can only makethe
church hall, community center or a
friend's basement, then an effort should
be made to educate in those settingstoo.
The key challengeis to build flexibility

into the content, location, mode of
ddivery and target audiencesof
environmenta education programs.

A crucial step in developing an
appropriate definitionof environmentin
amulticultural environmental settingis
to adopt adefinitionthat includesthe
lifeexperience and sphereof reference
of thestudents being taught. Start with
what's familiar to the student then
branch out to thelessfamiliar. Lessons
about wildlifeshould bear in mind that
many studentsfrom theinner city are
morefamiliar with mice, raccoons,
squirrels and common birdslike
pigeonsthan other animals. Similarly,
for many urban students, the biggest
lossof habitat they encounteris
homel essness and the most common
form of ecological successionthey see
is abandoned lots being reclaimed by
nature. Environmental educators may
haveto deal with the connection some
students make between wildlifeand
pests. They also heed to explain why so
much money and timeis spend on
wildlife habitat lossand so littleon
homel essness. Such problems cannot be
explained away by purely scientific
reasoning; social, political, economic,
and mord factors need to beincluded in
the explanation.

Asthe above discussion has shown,
poverty, gender, and race act indepen-
dently and have significant outcomes
worthy of seriousdiscussion. Thefull
understanding of environmental
problems, and workable solutions
cannot be sought without an under-
standingof these dimensionsat the
local, regional, national, and interna-
tional levels. Thisisacall to reeva uate
the definitionof environment, the
content of environmental education
curricula, and the types of environmen-
tal education activitiesin which
students and teachersengage. Students
of al backgrounds can become inter-
estedin thisfield if they areintroduced
toit in away that is sensitiveto the
environmentsfrom which they come.
Thisisasoacall to add variables that
have been excluded from environmental
educationdiscussionsin the past. Itisa
call to providea meaningful framework
with which students can analyzethe
systemsthey encounter and understand
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how biophysicd factors are linked to
social, economic, and political factors.

Dorceta E Taylor teaches at
Washington State University in
Vancouver, Washington.
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Environment:. Where We Live, Work, Play and

by Charles Lee

nvironmental justiceis an interactive processwhere
E people speak for themsel ves through community

*organizing. In 1991, during the organizing for the
historic People of Color Environmental Leadership Summitin
Washington, DC, Jeanne Gaunaof the Southwest Organizing
Project defined the environment as "the place where we live,
where we work, and where we play."” This has naturally
evolved into the environmenta justice movement's definition
of theenvironment.

For the past five years, the life experience of many
community groups and individual srelated to environmental
justice has created a wesalth of knowledgeand experience. In
1987, the term " environmental racism" did not exist. Now,
within people of color and low income communities, thereis
vibrant activism around environmental issues. The second
edition of Robert Bullard's Directory of People of Color
Environmental Organizations lists 306 organizations, 91
environmental justice resourceorganizations, 34 legal
resource groups, 49 people of color organizationsin Canada,
and 38 organizations in Mexico.

These organizationsare based around activitiessuch as
community organizing, research,
education, information sharing,
lobbying, serviceprovision, voter
registration and education, direct

surveys and monitoring, technical
assistance, legal action, solidarity,
financia development, and govern-
ment-to-government rel ationships.

communities.

|
Educators and researchers
have much to learn from the

action, networking, community heath  remarkable wealth of knowledge
and experience which exists in

Moreimportant, many of these organizationshave
achieved significant victories and successes, including the
following:

« Relocation of an Exxon tank farm by People Organizedin
Defenseof Earth and Its Resources (PODER) and the East
Austin Strategy Team (EAST) in Augtin, Texas,

* Winning a$1.1 million legal settlementfor the establish-
ment of an "' environmental benefits™ trust by West Harlem
Environmental Action {WHE ACT) in the case of the North
River Sewage Treatment Plant;

*» Advocacy efforts persuading the Chicago Housing
Authority Board of Educationto remove ashestosfrom homes
and schoolsin Altgeld Gardensin Chicago's South Side;

» Historic settlement by Asian Immigrant Women Advo-
cates (AIWA) with JessicaMcClintock over sweatshop work
conditionsin San Francisco, Californig;

* Establishmentof aclinic by Tucsoniansfor a Clean
Environmentand securing an $84.5 million settlement at the
Tucson International Airport/Hughes Air Force Missile Plant
#44 Superfund Sitein Tucson, Arizong;

« Development by the Kwethluk Joint Group Council of a
community designed water and
sewage plant in the Yup’ik Eskimo
community of Kwethluk, Alaska; and

* Therecent victory by Citizens
Against Toxic Exposure in securing a
decision by the EPA to relocate all
358 familjes in the Afri AIBerican
community next to the Escambia
Superfund Sitein Pensacola, Florida.
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The many successesand victories of
grassroots communitiesdid not come
easy; they were the product of individua
and collectivelearning. This shared
learning process has produced atremen-
dous body of knowledge, knowledgethat
makes us see our ecosystem as being
composed of four interrelated environ-
ments; natural, built, social, and cultural/
spiritual. Grassrootsorganizationshave
made tremendous contributionsto
L]

The many successes and
victories of grassroots
communities did not come
easy; they were the product
of individual and collective
learning.

understanding the profound value of
public participation and accountability in
formulating public policy and environ-
mental decisions.

Theinterrelated goals of leadership
development, access to information, and
the development of technical expertise,
have become common elementsof all
community empowerment efforts. When
most communitiesfirst discovered toxic
pollution and environmental degradation
within their neighborhoods, they also
discovered that very little capacity
existed within government agencies,
academicinstitutions, and healthcare
providersto addresstheir concerns. Asa
result, local groups began to develop
educational programsto promote
community empowerment and to address
environmental justice issues.

For example, the SALTA Promotoras
programin San Diego’s Barrio Logan
includesthe following principles:

(8) Bilingual/Culturally Appropri-
ateness. All materialsare in English and
Spanish and the sessions are designed to
minimizethe need for reading skills.

(b) Mentoring: Great difficulty
exists in motivating peopleto actionin
the absence of an emergency. Through
life experienceand stories, a sense of
urgency will be built.

(c) Emphasison Change: Beinga
community toxic organizer poses

particular challengesbecauseit takes
women outside the accepted role as
caretaker. Thus, household materiaswill
be used as a starting point to introduce
concepts of risk, toxic use reduction, and
pollution prevention.

(d) Hands-On Experience: Training
including involvementin the planning
and participation of community hearings
and other events.

Training and education are key
factorsin increasing the capability to
address environmental health problems.
Future and present health care providers
need moretrainingin the areaof
environmental and occupational health.
Idedlly, these programswill adopt
broader definitionsof training and
education. This would includemore
training in toxicology, as well as
participatory research methodologiesand
participatory prevention/intervention
strategies that would make use of
legitimate community-basedknowledge.

Theimportanceof training is that it
leads to empowerment. Therefore,
resourcesand energy should also be
devoted to the training of community
residents. In fact, every researchl
intervention effort should be viewed as
an opportunity to providetraining and
empowerment. This needsto beincorpo-
rated into protocolsand to be an impor-
tant criteriaduring peer review.

One particular group which stands
out in this processis youth. Young
people provide great energy, creativity
and asense of fresh vision, and are
beginning to demand that they be
involved in public dialoguesas well as
the decision making process. Angela
Brown, winner of the 1995 Reebok
Human Rights Y outh Award states:

One of the young peoplewho

workswith us, a brother, often

saysthat the solutionsof today

end up being the problems of

tomorrow. If young peopleare

not sitting in on the process, are

not involvedin thedialogue, | can

understand how the solutionsfor

today will end up being the
problems of tomorrow.

This understandingleadsto the need
to examine the link between environ-
mental justiceand educational reform.

Many studentsreject school sbecause
they fail to ded with theissuesrelevant
to the places where they live, work, and
play. Schoolsdo not offer opportunities
for students to conduct meaningful
dialogues about serioussocial issues. A
critical examination of this connectionis
needed if we are to reform our educe-
tional ingtitutions. Such reform would
ensurethat future generationshavethe
knowledge necessary to achieve healthy
]

In fact, every research
intervention effort should be
viewed as an opportunity to
provide training and empow-
erment.

and sustai nablecommunities.

In conclusion, environmental justice
isaliving process, therefore, it must bea
learning process. To achieve truly
healthy and sustainablecommunities, we
would do well to heed indigenous
teachingsabout the " circleof life." Only
through a process of learningand
passing on knowledgeand wisdom can
we completethat "circledf life"” Thatis
why environmental justicedefines the
environmentas the placewherewelive,
wherewe work, where we play, and
wherewe learn.

Charles Lee is Director of the
Environmental Justice for the United
Church of Christ, Commission for Racial
Justice and serves on the National
Environmental Justice Advisory Com-
mission.
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Instrumental Values of Destruction:

The Need for Environmental Education’

by Bunyan Bryant

s we continueto wreak destruction upon the Earth
and upon each other, we are reaching a point

whereour actions are having dire consequences.
We haveembarked upon a market system that not only
ravishesthe Earth, but it diminishes thevaueof thelivesof
Earth's people. It isan out of control market system — a
market system that extendsinto and shapesour personal lives,
our consciousness, and the way in which werelateto one
another. In our most intimaterelations we often perceive one
another as having instrumental value. That is, we view our
friendsin termsof what they can dofor us—nat what we can
do for them or what both partiesgain from the friendship.

Often we view the world from the shaky perch of the all-
important"me": ""What can | get for myself, regardlessof the
painit might inflict upon others." Society isdominated by such
"me-ism,”" aviewpoint worseeven than anthropocentrism.
Whilethelatter views humansas the very center of the
universe, the former has a tendency to view me — not the
community or the village — asbeing primary in the universe.
Thistrandates as aformulafor unprecedented greed, avarice,
and disconnectedness.

Out of control market forces determineour world view;
they frame our rel ations with one another and with nature.
Environmentalistsdo not seem to understand that beforewe
can protect the environment and give authentic reverenceto it
and to the wonders of nature, aset of corevalues must be
deeply seated to guide our relationswith one another. Our
instrumental approach to one another and to nature disruptsthe
connectedness and usurps the responsi-
bility for human and nonhuman life.
Thisdisconnectionis the basisof the
crisisof spirituality we experience
today.

Some environmentalistsoverlook
peopledf color to build arelationship
with nature; some haveignored the
habitat of homeless peopleto protect

urban centers.

of an out-of-control market system, environmental education
can help students understand market forces and their impact on
our personal lives. Environmental education can help usto
understand the need to be spiritually connected with each other,
as wdll aswith nonhuman lifeforms. Along with this connect-
ednesscomes areverencefor al lifeforms. The teaching of
environmental education hel ps us move away from me-ism,
which represents the extremeform of anthropocentrism,toward
biocentrism and an understanding that humans are subject to
the same laws of nature as other living things.

Environmental education must help us understand that
humansare a part of acomplex web of life and that our
surviva as a speciesdepends upon other life forms, even those
much smaller than ourselves. To understand our predicament
of inhumaness we must not only understand the destructive
power of market forces, but we must be willing and ableto
control such forces. To control such forces will requireanew
system of reiating to one another, anew value system that will
extend across multicultural lines, embracing a new or renewed
reverencefor nature.

Environmental education must help studentsto search for
truth and meaningin their own lives and practices. They must
learn the importance of cherishing and extending life-affirming
connectedness. To save the global community from wanton
destruction, it isimportant that truth, meaning, and advocacy
interfaceto rekindle our spiritua and life-affirming™* connect-
edness” to theland, to other life forms, and to the world in
which welive.

Environmental educationcan
help studentsto recognizea larger
sdf, one that recognizesthe
importancedf biocentricity and one
that believes that the destructionof

S AR st
significantly alter or destroy aII life
forms. Truth and meaning represent

|
Although environmentalists
claim to champion biodiversity, in

practice that concept often seems
to stop at the border line of our

the habitat of the spotted owl. Asthey
diligently work to guaranteetherightsdf trees and endangered
animals, they blindly neglect assigning similar rightsto people
of color. Although environmentalistsclaim to champion
biodiversity, in practicethat concept often seems to stop at the
border line of our urban centers.

WHAT CaN EbucaTorsDo?
Environmental education must play amajor rolein rectify-
ing this shortsighted and separatist view of humanity and
nature. By making students more aware of the adverse effects

morethan just acognitive exercise.
When used asintegral elementsof the participatory research
process, students and teacherslearn together about the connect-
ednessof al lifeforms. It also formsthe basisfor personal
empowerment and the ultimaterealizationthat each d uscan
make a differencein the world in which welive.

How CaN WE BE EFFeCTIVE?
Before dl else, we asteachersmust free ourselvesto be
more than techni ciansconstrained by the limited themes and
materialscovered in textbooks— textbooks that are often
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published by distant companies.We  color. what color would that be? How grounds from interacting with and
must be participatory researchers— not ~ would your life be different now than accepting one another?What are the
detached from students, but integrally what it was before? barriersthat keep people from interacting
involved with them in the teaching and Also, white cultural hegemony must ~ with and understanding nature?If you
learning process. To be effective be challenged and critiqued by making it  had to be born again but as a different
environmental e S L, B e - , 8 animal, what animal

=N would that be? What
E IS unique about that

g: animal? What areits
¢ contributionsto the

ecosystem?

educators may require
usto writecurriculum
materialsbased upon
the students' environ-
ment. Producing a

curriculum that ; , ‘ K A R , 2) Environmental
CIMEEIQEAv el 4 m ot the person who robbed you last Justice. Environmen-
own life situation - . 1mnot the pwvas leaving the scene ‘ k. tal education must
invitesthe student to s 'Ly i ) EEIIRE 1 make studentsaware
engage.in problem ' tselling: AV FERE 7 that environmental

my:brot justiceis broader in

scope than environ-
mental equity. EJ
refersto those cultural
normsand values,
rules, regulations,

§ behaviors, policies,
and decisionsto

i support sustainable
communities, where

solving activities.
Such activitiesinclude
defining the problem,
collectinginforma-
tion, weighing
aternativesolutions,
and recommending
the most appropriate
solution. Below are
key issuesor themes

that should be | peoplecaninteract
included in any with confidencethat
environmental heir environment is
educationcurriculum - safe, nurturing, and
in order to help put " productive. Environ-

mental justiceis

- served when people

- can realizetheir

* highest potential,
without experiencing

“the"'isms." Environ-
mental justiceis

* supported by decent-

' paying and safejobs;
quality schoolsand
recreation; decent

& housing and adequate

@ health care; demo-

ratic decision-making

| and persona empow-
erment; and communi-
tiesfreeof violence,

the market systemin
its proper perspective:
1) Cultural and
Racial Awar eness
and Nature. In order
to connect with one
another across cultural
and racial boundaries, §
we must deconstruct
race as a social
construct; we must
demonstratethe
instrumental val ue of
race and how racial
differencesare used
for social, economic,
and political gain.

Questionsto be  drugs, and poverty.

entertained by g - Ry I - ; g8l These are communi-

studentsmight "Thisis My Life" is excerpted from Just Us, a collection of written work by Natural Guard ties where both

. .In youth arid the Earth Service Corps. Natural Guard is an environmental education and social . .

lnc-hIde' what ways justice organization for youth, in New Haven. Cultura-‘l and bIOIOglcal

doinstrumental . _ ) diversity are respected
Photo by Tanya Zeno, age 12, of the Ernest Fingle Boys and Girls Club, Son Francisco. .

values affect your and highly revered and

persona life?What can you do about possible for multicultures to be cherished  where distributive justice prevails.

controllingthese valuesin your life? If and celebrated. What are the barriers that ~ Studentsof environmental education
you had to be born again of adifferent keep people of different cultural back- must know not only the definition of EJ
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but they must also understand the
symbiotic connection between sustain-
ability and justice. It's thissymbiotic
connection that is the driving force of
environmental education.

3) Participatory Research. Partici-
patory research allows both students and
teachersto engagein a process of
discovery and reflection. Studentsare
integrally and actively involved in the
planning, action, observation, and
reflection until understandingor a
solution is reached. The research process
should help students liberate themselves
from the shacklesof oppression by
actively engaging them. To be an
effectiveresearch team, both teachers
and students must devel op problem-
solving and group process skills.

Hereisoneexampled participatory
research. A high school environmental
educator works with students to prepare
them for water testing. The teacher then
takesthe classto thelocal river to collect
water samplesand through laboratory
testing the studentsfind ahigh level of
coliform bacteriaand alarge number of
water-solublesaltsand toxic metals.
Some of the questionsto be asked are:
Who was responsiblefor the pollution?
What istheroleof the market systemin
creating these conditions? What impact
is the pollution having upon human and
nonhuman life? Are peopleof color and
low-incomepeopledifferentially
impacted? What regulatory agencies are
responsiblefor its cleanup?To solvethe
problems, student may need to draw
upon chemistry, civics, math, computer
science, and biology. They may decide
to brainstormstrategiesfor getting the
appropriate agency or corporation to
engagein cleanup efforts. |deally,
participatory research empowers students
by alowing them achance, oftenrarein
the educational experience, to become
actively engaged in educationin the
rolesof both learner and teacher.

4) Pollution Prevention vs. Pallu-
tion Contral. Environmental education
curricula should tackle the goal s of
pollution prevention and pollution
control. If we can reducefugitive
emissions by 90 percent, then why can't
we reduce them by 100 percent?The
reasonisthat it may not be cost effec-
tive. Controlling emissionscompletely

would increase the cost exponentially,
thus cutting into profits. But whilea 90
percent reduction might be good enough
for somechemicals, it is not an acceptable
limit for others, particularly for those
chemicalsthat arefat solubleand persis-
tent in the food chain. Because some
chemicals bioaccumulate,amplifying
themselves hundreds or even millionsof
times as they move up thefood chain
from lower animal to higher animal to
humans, they can becomea problem of
major proportions. Any environmental
education cumculum should include the

|
Students of environmen-
tal education must know not
only the definition of Envi-
ronmental Justice, they
must understand the symbi-
otic connection between
sustainability and justice.

importanced recycling, reducing,and
reusing as prevention strategies. At the
sametime, however, the most important
pollution preventionstrategy is to refrain
from using toxic chemicalsin the
production cycle.

5) Deep Ecology. Deep ecology
maintainsthat to be detached from na-
turerobs peopleof their unique and
spiritual and biological personhood; no
one can be saved on planet Earth unless
we save everyone, includingthe grizzly
bears, the rain forests, ecosystems,
mountainsand rivers, and the tiniest mi-
crobesin the soil. Some basic tenets of
deep ecology consist of bioregionalism,
biodiversity, and biocentrismas opposed
to anthro-ocentrism. It contendsthat if
peopleharm nature, they harm them-
selves. Everythingisintricately related;
no one hasthe right to destroy other liv-
ing things without good reason. Al-
though the supportersof deep ecology do
not advocate going back to the Stone
Age, they do advocatereverencefor the
land, for primal people, and for commu-
nal societies, based on mutual aid and a
bonding with nature.

The question students must wrestle
with is: how deep or how shallow can we

become and still be ableto surviveon
planet Earth? While some environmen-
taliststake deep ecology to the extreme,
most of them do not. Y et the more
shallow we become, the more.we
perceive nature as having instrumental
value; the more shallow we become, the
less value we place upon human and
nonhumanlife. The question again is
how deep should we go? How shalow
can we be without becoming discon-
nected?

Bunyan Bryant isa faculty member
at the School of Natural Resourcesand
Environment, a member of the Urban
Technological and Environmental
Planning Program, and has an adjunct
position with the Center of Afro-
American and African Sudies at the
University of Michigan. His current
research interests include corporate,
agency, and community responsesto
hazardous waste sites. He was co-
principal investigator of the University
of Michigan 1990 Detroit Area Sudy on
Race and Toxic Waste.

Professor Bryant writings include:
Environmental Advocacy: Concepts,
Issues and Dilemmas, and Socia and
Environmental Change: A Manual for
Community Organizingand Action. He
and Professor Paul Mohai edited Race
and the Incidenceof Environmental
Hazards: A Timefor Discourse. In1995
Mr. Bryant edited Environmental Justice:
Issues, Polices, and Solutionsfor Idand
Press.
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Youth Spirit Rising:

Urban Environmental Activists

by Deborah Leta Habib

Y oung peoplein citiesface the complex social issues of
their urban environmentsas they simultaneously develop their
senseof self. They must negotiatetheir transition from
adolescenceto adulthood while bombarded with a popul ar
culturerampant with imagesof violence, greed and sex. To
add to this assault on their emerging identities, they are often
portrayed as uncaring, apathetic and menacesto society.
Rarely does popular mediaor social research focus on youth
who are concerned about their communitiesand the planet
they will inherit.

These youth exist. They are of diversecultural and ethnic
backgroundsand are emerging as educatorsand activistsin
their communities. There are many in urban areas, aware of
and actively involved in the environmental and social health of
their communitiesand the world.

My recent research with urban youth environmental
activistsconnected me to many young people actively
involvedin redefining environmental problemsand relating
them to social issuesfamiliar to their own lives. Through their
diversevoices, | learned what led to their interestin environ-
mental issues and how they trandated their concernsinto
action. | met Charlene at a Boston areaconferenceon urban
environmental issues. She described learning about the
struggleof the Cree people battling plansfor the Hydro-
Quebec dam that would result in their cultural and geographic
displacement, and how thisinitiated her involvement in the
movement at her school to divest from Hydro-Quebec.
Charleneexplained that the scenario of exploitingland and
peoplefor economic reasonsresonated with her experiencesas
aBlack Haitian female immigrant. She explained: "It hit
home. Like, environment was not those crazy granolas, it was
[about] race, class, you know, power. So that's me, and | got
directly involved."

Fatima and James are African American high school
studentswho livein Baltimore. They worked as counselorsat
asummer day camp for children run by the parksand recre-
ation department. They described taking agroup of children
on a hike to see an old mining site. Abandoned for 20 years, it
is now, as James described, a''big green pool of water witha
lamp post sticking up out of it" wherekids sometimes* get up
on the side of [an old mining machine] and dive off into the
water." Fatima’s voice was passionateand alarmed when she
describedfinding the site. ""When wefirst saw it we werelike,
What isthisdoing sitting in thisneighborhood?”” They decided
to cal the head of public works, who told them he had not
known that the site existed. Fatima described how they
plannedto turn their investigationinto a seriesof activitiesfor
the children at the camp:

We're gonna start letter writing on Monday, and we're

gonnacall the senator and ask himif he knows about

that siteand also writehim. We want [the senator,

public works people and district planners] to all come

down one day and seethisplace. It angers me, ‘cause |

said to mysdlf: in upper class neighborhoods, you have
theindustrial parks, and they tell you that it's polluted.

But then you have this thing sitting here. We don't

know if it's polluted or not. There's no monitoring, and

there's no way of telling whether this stuff can be

toxic.

Stories such as these describe youth making connections
between environmental i ssues and peopl€'s lives and commu-
nities. The energy, wisdom and commitment evidenced by
these and other young peopleare essentia to socia and
environmental change movements. In addition to adding
important perspectives, their stories counter the negative
stereotypesaf youth and urban environments embossed on the
American mindset, which perpetuate negativity, fear, and
despair. The actionsof theseracially and culturally diverse
young people serve as models of awareness, hope, leadership
and community building for other youth and for educators.

Some of my research findings and itsimplicationsare
described below. It is my hopethat they will informthe
development of school and community-based curriculato
bridge social justiceissuesand ecological understandings.

Assumptionsthat environmental issues are of no concern
to youth are irrelevant to city dwellers must be challenged.

Although| did not find that an intimate connection with
nature preci pitatedenvironmental awareness and activism
among these youth, some noted " naturecontact' experiences
such as tree plantingsor camping trips as meaningful. These
experienceswere not, however, essentia to their ability to
develop and articulatetheir current understandingsof the
concept of environment. All of the youth in thisresearch made
referenceto interpretationsof the word ‘environment' that
focused on the natural world. However, they did not automati-
cally assumethese. Rather, they assigned a meaningto the
term that wasrelevant to their own lives. In fact, severa of the
youth pointed out that environmentis not limited to, as Jessica
says, " earth and woods and stuff." Kenyadescribesher
interpretation:

Usudly when | think of environment | think of big

forests. .. But then | look around. | guessthere's two

definitionsfor mysdlf. There's the stuff that | can't

really do directly, like going out to theforest up north

or whatever, and planting trees, or cleaning up. And

then there's the community which would be like the

incinerator and the areaaround.

Rather than defining environmentalism from a white,
middle-classadult perspective, and expecting those who do
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not fit thissocia configurationto
participate, thisresearch impliesthe
need to redefine ' environment™ asa
socidly constructed concept, one that
reflects adynamicinterplay among the
socid, natura and built world. In this
study, thosedefining the concept of
environment and exploring environmen-
tal activism werea group of culturaly
diverse urban young people. Their
responses to the task of defining
environment demonstrated that they
were ableto comfortably use vocabu-
lary and articulatetheir thinkingin a
way that would make them informed
contributorsin any of the arenaswhere
adultsare currently rethinking and
redefining 'environment' as adynamic,
socialy constructed concept created and
transformed by those who giveit
meaning.

When environmental problems
were seen asrelevant to their lives,
communities,and cultural experiences,
interestin environmental issues
intensified.

Eva spoke extensively about how an
asbestos problem that delayed the
opening of her school initiated a unit on
asbestosfollowed by another on lead
poisoning. Kenya's participationin a
community protest of a planned
incinerator aerted her to theimplica-
tions of thissitingin her neighborhood.
Frankie’s redlization that the storm
drainsin his neighborhood emptied into
the Chesapeake Bay strengthened his
interest in water testing research.

Family experiencesand interactions
with the environment, both positive and
negative, affect young peoplein
powerful ways. Kiet believeshis
father's previous work asalogger in
Vietnam contributed to hisinterestin
deforestation. Eval's mother isafactory
seamstressin Chinatown, which
sharpens her understanding of the
complexity of environmental issuesin a
way that those without such experience
may overlook.

| understand, | mean like

factories, they pollute, but |

mean if you close down the

factories, like where are they

going to work? 'Cause my mom,

like, she worksin afactory, but

if you closeit down or whatever,

then peoplewill lose their jobs.

That's why it's kind of difficult,

| think, to solve many environ-

mental problems.

Environmental pollution and
destruction threatens human hedth and
ultimately our existence. For those
without information and resources, this
often happensdirectly and subversively
in theform of toxinsin and under
homes and neighborhoods. Educators
and activists must locate the keysthat
hel p students recogni zethe existenceof
environmenta problemsin their
communitiesand beyond and how these
are connected to their lives. In order to
engage more studentsin environmental -
ism, educatorsmust be willing to shape
programsthat reflect theinterests,
cultures and.languagesdf the youth,
rather than fit them into existing models
which may not represent their experi-
ences.

Moreyouth from avariety of ethnic
and socioeconomic backgrounds may
becomeenvironmentally active if they
see environmental issues as pertaining
to their own lives and communities, and
have avoice and avenue. Thisimpliesa
need for increased outreach and
environmental educationto urban
communities and school systems.
Environmentally activeyouth and
adultsfrom within these communities
may beideally suited to shape and
implement such educational efforts.

Many of the research participants
were drawn to environmentalismas
they sought community.

If youth arelooking for community,
they will inevitably find it. However,
someformsof community may not be
healthy, constructiveor personaly
satisfying. There are certainly youth
who, for a multitudeof complex
reasons, will consistently participatein
self-destructiveactions, individually
and in groups, regardlessof how many
seemingly positiveoptionsthere are.
However, the youth that participated in
thisresearch are only afragment of
thoseseeking involvementin collective,
life-positiveendeavors.

Beingamember of agroup noted
for accomplishment can promote

increased self-esteem, and the experi-
ence of being an integral member of an
organization can lead to a sense of

bel onging and efficacy. Jason describes
hisrolein theformation of a neighbor-
hood youth group that remains very
activein the community. When he
showed me the mural that includes his
own image, he was proud and exhibited
asensedf involvement and ownership
over thisvisual and public expression of
the presence and power of youthin the
community.

Many organizationswith environ-
mental, community empowerment and
justice-oriented agendasare uniquely
suited to promote healing and positive
action, nat only through the work they
do, but in their structure. It is crucid to
critiqueand construct these organi za-
tions so that they truly embody multi-
cultural, anti-racist practiceswhich
engageyouth in positive, collective
action and leadership.

Young environmental activistscan
knowledgeablycontributeto environ-
mental curriculum development and
programdesign.

With the exception of the two who
attend a magnet high school whose
entire cumcular focusison environ-
mental studies, most students did not
identify school classes as significant to
initiatingtheir environmental activism.
However, some described school-based
extracumcul ar activitiesasinstrumental
to inspiringtheir environmental
involvement. Others clearly stated that
their environmental interest and
activism was stimulated in contexts
completely separatefrom their school
day, andin fact were able to usethese
significant learning experiencesto
recognizethe waysin which their
schoolshad not promoted their environ-
mental awarenessor activism.

Oneresult oftheir involvementin
environmental activism is that these
youth were capableof envisioningand
articulating, without hesitation, what
and how they wouldliketo learnin
school. Their ideasincluded classes,
workshops and forums wherethey can
gain knowledge, engage in dialog